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International Educational Process

Within the scope of this project, we had the opportunity
to observe and improve our classroom learning
environments. Our educational process, conducted in
accordance with the Turkish National Early Childhood
Education Program, has been further enriched through
international feedback. Learning areas were
redesigned to create environments where children can
explore and utilize their sense of curiosity. In this
process, the teacher’s role shifted from being a
"transmitter of knowledge" to a guide who prepares
the learning environment and supports the children's
discoveries.




GENERAL EDUCATIONAL APPROACH

Pre-Training

Prior to this process, our classroom activities were planned and implemented according to the
Republic of Tirkiye Ministry of National Education’s early childhood program. Learning
environments were prepared to support developmental areas, and activities were conducted
within a planned and structured system. Regular activities were held in various fields such as
mathematics, science and nature, Turkish language, art, and drama, supporting active
participation. Students participated with interest, experiencing the learning process through
teacher-led studies. During this period, learning was largely driven by teacher-directed
activities, explanations, and desk-based reinforcement. Worksheets, art crafts, and structured
activities helped children reinforce what they had learned.



\ learning environments to allow for more exploration. 2
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GENERAL EDUCATIONAL APPROACH

Post-Training
Following the UK-based training and the feedback received, we had the opportunity to further
evolve our current educational understanding. The most significant change has been redesigning
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,' Instead of activities starting with a teacher's lecture, we now focus on preparing learning areas that | '

spark curiosity and support learning through discovery. Thanks to these dedicated learning zones, ' .
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children become active participants in their own learning by interacting with materials, asking

guestions, and gaining hands-on experience.

This approach ensures that learning is more natural, permanent, and truly child-centred.



Drama / Role-Play Room

Pre-Training
In the period before the training, our drama and roleplay area was designed as a regular space
where children could practice daily life skills and establish social bonds with one another. To avoid

confining children's imaginations to specific patterns, an interaction area was offered through
functional play sets and objects rather than ready-made thematic costumes.

Our play area was equipped with objects like plastic kitchenware and "playing house" toys, designed
for children to enact familiar environments like home or the kitchen. These materials helped children
imitate the roles they knew. The drama corner was generally shaped around a specific theme, such
as "housekeeping." This provided children with a safe and predictable framework for understanding
social roles. Most of the materials used consisted of toys with pre-determined functions; children
included these objects in their play according to their real-life purposes.



Drama / Role-Play Room

Post-Training

The greatest revolution in our drama area was increasing the cognitive load by changing material
quality. Instead of ready-made costumes, we added large pieces of fabric in different textures and
sizes (silk, linen, cotton). In a child's hands, these fabrics can become a king's cape, a doctor’s coat, a
tent, or even a river. This has maximized "Symbolic Play" skills.

We removed plastic toy sets and replaced them with authentic items: porcelain cups, metal teapots,
wooden spoons, and real glass bottles. These objects encourage children to approach materials
with more care and respect while strengthening the sense of reality in play. We moved away from
limited themes (only kitchen, only hospital). Children now use "Loose Parts" to build their own play
spaces. One day it is a space station; the next, an antique shop.

As teachers, we have stopped intervening in the play. Using the "scaffolding" technigue we learned
from Teacher Deborah, we deepen the play by asking a small question or adding a new material (like
~ an old diary or a real vintage phone) only when the play becomes stagnant. We also created a "Calm
*”/ Corner" with soft cushions and natural light where children can retreat for self-reflection and safety.
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Drama / Role-Play Room

Impact on Children

Open-ended fabrics and real objects have moved children's imaginations from the level of "imitation" to "creation.” A child can
now mentally assign dozens of different meanings to an ordinary object (like a log or a piece of fabric).
This has incredibly triggered abstract thinking, one of the highest stages of cognitive development.
Working with real materials like porcelain cups and metal teapots has developed a natural sense of "care" and
"responsibility." The bond they form with things that are "breakable" or "real" has refined their hand-eye coordination while
making them more respectful and careful individuals toward their environment.
Children setting up play with open-ended materials (rather than defined play like "playing doctor") had to negotiate and talk
more with each other. By saying, "Let this fabric be a ship now," their vocabulary enriched, and they gained the ability to
construct much more complex, long-term stories.
The presence of the quiet corner and the freedom of play allowed children to manage their emotional ups and downs. They
are now more solution-oriented when transitioning from one role to another or experiencing a conflict in play.
Children who decide for themselves what they will turn into, what they will play, and how to use which material have become
the "leaders" of their learning processes. This has completely eliminated the fear of making mistakes and reinforced their self-
confidence.



Sensory Room

Pre-Training
Prior to the training period, our school did not have a dedicated, purpose-built 'Light and Sensory Atelier.' We conducted
sensory learning processes with limited resources, typically by integrating them into standard classroom activities such as
art, science, or play sessions.
While we supported sensory development through traditional methods like sandboxes, water play, and art materials
(clay, finger paint, etc.), these experiences lacked a specialized environment where senses—such as light, sound, and
texture—could be isolated and explored in depth.

Light was viewed merely as a functional necessity for illumination rather than a learning tool. We did not yet possess
the technological or natural light stations required to introduce children to the magical world of light, shadows, and
reflections.

Furthermore, because sensory stimuli were often mixed with the general flow of the classroom, our ability to create an
isolated 'sensory haven' for children needing regulation and focus was limited. e Through this training, we recognized
the critical importance of the senses in child development— specifically regarding neural pathways and self-regulation—
and have decided to establish a space entirely dedicated to this purpose.



Sensory Room

Post-Training

With inspiration from the training, we established a "Light and Sensory Atelier" in the heart of our
school, entirely dedicated to sensory discovery. This area has become a magical laboratory that
triggers children's curiosity, calms them, and allows them to see the world from different
perspectives.

Using light tables and projectors, we offered children the opportunity to experience the concepts
of reflection, transparency, and shadow. By exploring the refraction of light with coloured
acetates, X-ray films, and crystals, children develop scientific curiosity.

We created special corners in our atelier that isolate the senses of touch, sight, and hearing. We
support children's sensory processing with fabrics of different textures, natural scents (lavender,
thyme, etc.), and soft sounds.

Thanks to "Loose Parts" (fluorescent stones, glass beads, mirrors) combined with a dark room
concept, we have increased children's focus spans. In this environment, free from other
distracting stimuli, the bond the child establishes with the material becomes much deeper.This
room is not only a discovery area but also serves as a "sensory sanctuary" for children with
sensory sensitivities after a busy day. The dim light and

peaceful atmosphere help children find their own inner balance.




Sensory Room

Impact on Children

Activities involving light tables and projections enabled children to concretize abstract physical concepts such as light,
shadow, reflection, and transparency. Through inquiry—asking questions like 'Why does light pass through this stone?'—
their skills in scientific thinking and cause-and-effect reasoning reached new heights.

The focused and enchanting illumination provided by the light table allowed children to concentrate their attention on a
single point. We observed that even children who typically lose interest quickly in a classroom setting worked with rapt
attention for extended periods when using materials like crystals, sand, and acetates.
The sensory room became a 'recovery space' for children who were overstimulated or emotionally exhausted. Within the
dim lighting, soft textures, and peaceful atmosphere, children learned to find their inner balance and self-regulate.
The interplay of light, colour, and texture enhanced the children's aesthetic perspective. By creating compositions with light
and reflections rather than just on paper, they transitioned their creativity into a new dimension of 3D discovery.
Furthermore, working with delicate materials—such as glass beads, fine textures, and mirrors—fostered a natural sense of
mindfulness. They began to perform every movement more slowly, more consciously, and with greater awareness.



Art and Creativity Provision

Pre-Training
Prior to the training, our art activities were primarily designed to develop fine motor skills and were centred
around pre-determined themes and final products. Art was largely viewed as a supplementary tool used to
reinforce the daily or weekly curriculum.

The outcomes of these activities were typically predictable. By following teacher-provided templates or models, the
goal was to produce 'products' that were uniform in appearance and aesthetically neat. Materials were generally limited
to traditional school supplies such as crayons, construction paper, and pre-printed colouring pages. The use of natural
materials, varied textures, or 'loose parts' (open-ended materials) as part of the artistic process was rare.

During art sessions, the teacher acted as a director, determining the day’s task and providing step-by step
instructions. Children expressed their creativity only within the rigid framework and instructions set by the
educator.
Furthermore, art was a controlled, desk-bound process where mess and disorder were kept to a minimum. The
exploratory and free-spirited nature of art was substituted for a highly structured form that prioritized classroom
order and curriculum schedules.



Art and Creativity Provision

Post-Training

Following the training, we underwent a revolutionary shift in our art
approach, transitioning from 'Result-Oriented' activities to 'Process-Oriented'

_ exploration. We no longer dictate what the children should create; instead,
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| we provide a rich world of materials and an open environment for self-
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..' i Standard school paints and templates have been replaced by clay, charcoal,
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canvases, acrylics, droppers, and professional brushes with various textures.
By working with the same tools used by real artists, children have begun to
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/./ physical and sensory experiences, such as working on giant sheets of paper

on the floor, spraying paint onto wall mounted canvases, and sculpting with

clay.



Art and Creativity Provision

Impact on Children

The children have ceased asking, 'Teacher, is this okay?' With the removal of templates, each child discovered that their
own ideas and unique styles are inherently valuable. By making their own creative decisions, they have strengthened
their 'can-do’ attitude and authentic self-esteem.

Working with professional-grade materials—such as clay, easels, and charcoal—has significantly extended their attention
spans. We observed them working with rapt attention and patient experimentation, focusing not on the completion of
a 'product,’' but on the pure joy of the creative process.

Engaging with open-ended materials has prompted critical inquiries, such as 'How can | join this stone to this clay?' or '"How
do | achieve this specific shade?' This process has enhanced their cognitive flexibility, fostering a solution-oriented mindset
toward life’s challenges.

Furthermore, their perception of the world has been enriched. They no longer merely 'look’; they truly observe the nuances
of colour, the textures of objects, and the intricate details of nature. This has cultivated a more attentive and curious gaze
toward the world around them.

Finally, art has become a safe language for expressing emotions that words cannot capture. Specifically, working with clay

or painting freely on large canvases has provided a vital outlet for releasing internal stress and achieving emotional
regulation.



Science and Maths Rooms

Pre-Training
Prior to the training, science and mathematics instruction followed a pre-

planned and structured model where the
teacher played a central role in the transfer of knowledge.

Learning environments were not yet equipped with 'loose parts' open-ended
materials that allow children to explore freely and pursue their curiosity
at their own pace. Rather than being integrated into daily routines and

spontaneous play, science and math were treated as isolated 'activity
hours' within the schedule.



Science and Maths Rooms

Post-Training

We transformed science and math studies from being
disconnected lessons into an integrated "research laboratory"
TS model shaped by children's natural curiosity. Closed-ended
{E ‘i experiments conducted under teacher guidance were replaced by
W free discovery processes where children ask their own questions
and test their hypotheses. We now assume a role that sets up the
discovery area and observes the children, rather than being the
giver of information.

Plastic materials were replaced by real scientific tools (magnifiers,
glass test tubes, precision scales) and rich natural resources
(seeds, wood sections, dried plants). This increased children's
respect for materials and their focus spans.

We moved mathematics from the desk to the "living space."
Numbers and shapes are no longer on worksheets; they come to
life in patterns in nature, in wooden blocks where we try to find
the centre of gravity, and while classifying materials we collect
from the garden.

We configured our science and math corners as aesthetic and
inviting stations that children can reach at any time to
conduct independent research.




Science and Maths Rooms

Impact on Children

Working with real and aesthetic materials increased the respect children have for the material. Compared to desk-based
activities, we observed children focusing with full attention for much longer on a research project of their own choosing.

Instead of receiving information ready-made, children began to build their own hypotheses by asking questions like "What does
this do?" or "How can | measure this?"

Thanks to the use of tweezers, sorting small objects, and controlling precision measurement tools, children's fine motor skills
developed in a natural flow. This strengthened the physical foundation necessary for holding a pencil or other academic skills in
a much more fun and meaningful way.

Because they manage their own learning processes and are supported in working with real tools, children have begun to see
themselves as "capable and powerful researchers."

Numbers and concepts have ceased to be abstract symbols. By discovering patterns in nature (leaf veins, tree rings), children
realized that math is everywhere in life. This has carried their logical reasoning abilities to the highest level.



English Teaching Practice

Pre-Training

Prior to the training, our English language program possessed a robust structure, supported by rich visual
materials and well-organized activities. Under the guidance of our teachers, language learning was
conducted systematically through engaging games and planned presentations. We actively utilized

flashcards and interactive presentations to help children identify basic concepts, colors, and objects in
English. This approach allowed the children to build a strong foundational vocabulary.
English instruction was scheduled as a focused activity block at specific times of the day. This structured
process provided a disciplined introduction to the language and formed the basis of our classroom
routines.
Our teachers served as linguistic models for correct pronunciation and usage, transforming language acquisition
into an enjoyable group activity through songs and interactive play.

Supplementary desk-based tasks, such as matching and colouring exercises, were used to reinforce the daily

themes.



English Teaching Practice

Post-Training

We have made English an integral part of our daily classroom routines. Our students no longer experience
the language as a isolated activity, but rather as a subconscious part of the natural flow of life.

By merging Early Literacy principles with songs, rhymes, and body percussion, language acquisition has
transformed into a joyful, spontaneous process that engages the children’s sensory world. We have also
integrated English into free-play areas and open-ended material stations; as a result, children have begun
applying learned patterns and vocabulary within a natural, functional context while playing or problem-
solving. The role of the teacher has evolved from a direct instructor of vocabulary to a linguistic guide who
lives the language alongside the child. This shift allows students to view English not as a 'subject,’ but as an
alternative medium for self-expression. Consequently, children now use new words and structures boldly,
without the fear of making mistakes. English instructions and concepts are now met with direct cognitive
resonance, eliminating the need for translation. Because language has moved beyond a requirement to
become an element of play, the children's intrinsic motivation to learn has reached its peak.




English Teaching Practice

Impact on Children

Children stopped seeing English as a "lesson subject.” Because the language seeped into play and daily life,
children began to use words by matching them directly with concepts without translating.
The fear of making mistakes was replaced by the desire to try. Children now bravely use English words and
structures to express themselves without the anxiety of "Am | saying it right?"
Thanks to songs, rhymes, and body percussion, children's abilities to distinguish sounds developed.
Grasping the rhythm of the language positively affected not only their English but also their general language
and music skills.
English is now a field of discovery that sparks curiosity. Children do not need external pressure to learn a new
song or rhyme; the fun of the process encourages them to learn spontaneously.



Outdoor Learning / Supported Risk

Pre-Training

In the period before the training, our garden and outdoor use focused on offering safe and

controlled play areas where children could discharge their physica
social interaction area where safety standards were kept at the
children to develop their motor ski

energy. Our school garden was a
nighest level, used regularly for

|s.

Our outdoor activities consisted of structured games taking place under teacher supervision, always

prioritizing children's safety. Risk factors were minimized, acting on a "zero risk" principle to ensure

children would not suffer physical harm. Garden time was generally considered a "recess" and free

movement area following academic work in the classroom. Children displayed their gross motor skills

using traditional playground equipment (slides, swings, etc.). Outdoor use was generally planned

according to seasonal conditions and weather.



Outdoor Learning / Supported Risk

Post-Training

After the training, we experienced a fundamental shift in our outdoor approach. We no
longer see our garden just as a play area, but as a "living laboratory" that supports curiosity,
research, and resilience—a continuous extension of classroom learning. Instead of
completely eliminating risk, we included the concept of "supported risk" in our curriculum.
We allow children to test their own physical limits within a safe framework (climbing,
balancing, jumping from heights). In this way, children develop the ability to manage their
own safety and the feeling of "l can do it." We ensure children establish direct contact with
nature through mud kitchens, discovery centres, and planting areas we created in our
garden. Weather is no longer seen as an obstacle but as a different learning opportunity.

We added large-scale materials (logs, tires, buckets, branches) to the garden. These materials
allow children to use their physical strength, collaborate, and carry out massive construction
projects.

We have evolved from being mere observers watching the children outside to becoming
partners who guide their discoveries and deepen their curiosity with questions. We transform
a child's curiosity about an insect or a leaf into biology and mathematics gains.




Outdoor Learning / Supported Risk

Impact on Children

The unpredictable nature of the outdoors developed children's skills to adapt to changing situations. Challenges they faced
while trying to climb a tree or balance on a muddy path taught them not to give up and to produce creative solutions.
Thanks to the supported risk approach, children discovered their own limits. While thinking, "Can | climb here?" or "Will this
branch hold me?", they grasped the difference between danger and risk.
There was a visible increase in the self-confidence of children who dealt with natural obstacles outside the limits of traditional
playgrounds.
Textures, sounds, and weather changes outdoors sharpened children's sensory perceptions. Children who personally experienced
the change of seasons developed a more sensitive, respectful, and protective attitude toward nature.

Moving on uneven surfaces developed children's gross motor skills and sense of balance. This natural mobility provided a much
more comprehensive physical development compared to indoor play.



Teacher’s Professional Outcomes
(TEACHER GAINS)

asking the right question at the right time instead of intervening.

| started to see mathematics or science not just as an "activity" within the classroom, but as a learning opportunity
that can be captured at every moment of life (in the garden, in the kitchen, in the sensory room). This has made my
vision for lesson planning much more flexible and creative.

My ability to observe children's interaction with materials more deeply and document this process meaningfully
has developed. | now focus not just on the result, but on the cognitive paths the child takes to reach that result.
My trust in the child's competence was reinforced. By offering them real porcelain, non-sharp real kitchen utensils,
or "supported risk" areas, | personally experienced how conscious and careful children can be when given
responsibility.

| grasped that the physical layout, light, and material quality of the classroom are actually a "silent teacher" for the ==
child. | learned to manage the tremendous impact of an aesthetic, simple, and open ended environment ON g
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behaviour management and focus. %l e
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This training did not just teach me new techniques; it completely changed my perspective on the world of children. 'f'_ poas
| now start each day as a new adventure to be discovered together with the children. S
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Through the prepared areas, children became an active part of the learning process by observing, interacting with
materials, and gaining experience.



